
CIEP - Pronunciation Class  

* A note to teacher. This syllabus presupposes a great amount of in-class interaction between students of different L-1s. To 

comply with teaching philosophy of this course, it is highly recommended to pair up students not according to their English 

language proficiency level, but according to relative difficulty of their mutual intelligibility (i.e. low intelligibility students 

should be partnered with slightly higher intelligibility level; e.g. a Japanese speaker with an Italian one). 

 

 
Topic Objective Lesson Plan/Activity 

Stress in 

words 

Clear and 

reduced 

vowels 

PRONUNCIATION, Monday, June 28, 2010 

1. Small talk (10 min) 

* This warm-up activity is beneficial not only for those who share their “stories”, but 

also for the audience, as it allows the former to gradually become more intelligible 

(through self-awareness/correction, and the latter – to be  more sensible to specific NN 

accent and improve comprehensibility (through clarifications/elaborations, etc.) Also, 

great for recycling previously learned material. 

2. Review homework 

3. Ch. 4 (Gilbert):  Introduction to Shwa (clear and reduced vowels) 

a. Contrast between shwa and clear vowels 

i. Write on the board „woman‟ and „women‟. Ask which vowel 

sound changes when „woman‟ becomes plural. Remind them 

that you asked about the vowel SOUND not the spelling. Ask 

them to close their eyes and listen for the difference between 

clear and reduced vowels. The second vowel will sound roughly 

the same in each word, as a reduced shwa. 

ii. Dictation (underline a clear vowel) (p. 20 in teaching book) 

b. Function and content words (mention the emphasis in the sentence) 

i. „the‟ and „a‟ are spoken differently, according to whether they 

are followed by a vowel or a consonant 

1. „a‟ changes to an „an‟ before vowel (e.g., „a pear‟/‟an 

apple‟ – because it is easier to link this sound to a 

following vowel. „a pear/- shwa, „an apple‟ – clear 

vowel. See the comparison chart on p. 21 (teaching 

manual) 

c. Shwa in multi-syllable words 

i. Photograph, application, overcast, economics 

1. Words with syllables that are neither stressed (long and 

clear) nor reduced (shwa) 

a. Words above have a stressed syllable, a 

reduced syllable, and an unstressed or 

„secondary‟ syllable (short, but still clear) For 

more practice and demonstration, go to p. 28 

in the Student book. 

Word stress 

within 

sentences 

- Introducing 

rules for 

stress,  

- practicing 

production 

stress 

patterns 

A. Content words  

B. Function: articles, prepositions, pronouns, conjunctions, and auxiliary or helping 

verbs.  

“A telegram activity” 

- Present a sentence on the board with all the function words omitted. 

- Ask students if their still get the meaning of the message. 

For the rest of the lesson plan, see Supplement\Clear Speech-ch-6-sentence stress in 

English.docx 

 

C. Emphatic stress.  

 

 

  

Suppliment/Clear%20Speech-ch-6-sentence%20stress%20in%20English.docx
Suppliment/Clear%20Speech-ch-6-sentence%20stress%20in%20English.docx


 
Topic Objective Lesson Plan/Activity 

linking Blending Blending C-C (hot tea,  we‟re ready, etc. more examples from p. 61, Sounds Great) 

Practice Aloud blending C-C in rhythm groups (p. 20) 

 

Speaking practice (in pairs) 

Note: Pair up „Asian‟ language speakers with non-Asian language speakers 

Dialogue: 

A. I got a good deal at the appliance store today 

B. Oh, really? What did you buy? 

A. A new electric clock 

Provide additional vocab for appliance for further practice 

EP in Use, p. 84 “Joining Words 1” 

In-class, p. 85 (38.1) “Deciphering words” 

 

 Thought 

Groups 
 

Thought 

groups 

Present O‟Malley‟s Math examples to illustrate the importance of special markers: silence, 

pause/ pitch, and lengthening of the final syllable. 

- Using pauses in phone numbers 

- Using pauses in math problems 

- Signaling the end of a thought group with a falling pitch 

- Either/or questions 

Thought 

Groups 

Focus words-

Linking-

Thought 

Groups 

Review HW 

EP in Use, p. 94 

Practice pauses. 

- Explain that „breathing‟ in the middle of a thought group would make you difficult to 

understand. 

- Instead, put the pause in the break between two groups of words 

 

pp. 81and 111  in Clear Speech for more practice 

Additional practice Supplement\FROM FOCUS WORDS TO LINKING TO 

THOUGHT GROUPS-in-class-practice.docx 

 

 

Topic Objective Lesson Plan/Activity 

Thought 

groups 

Focus 

words-

Linking-

Thought 

Groups 

(con’t 

In-class 

 

pp. 81and 111  in Clear Speech for more practice 

Additional practice Supplement\FROM FOCUS WORDS TO LINKING TO THOUGHT 

GROUPS-in-class-practice.docx 

Play the audio-file recording of the “long sentence” and ask students to reproduce it by paying 

special attention to pauses and breathing markers (thought groups) 

 

If time permits: 

Use the poem in the attached file+ for introducing the intonation in direct speech. 

See additionally, EP in Use for more explanation 

 Discourse 

markers 

Turn-taking (from EP in Use), p. 96 

 

Showing that you want to continue/stop 

- “ehm” (to buy time): silence would mean that you‟re done and will signal your 

interlocutor to start his/her turn 

- Rising/falling intonation at the end of the sentence 

- “Speaking Turn Starters”: Yeah, I know what you mean; Yeah, right; Absolutely, Well, 

OK…… 

- “Thought group insiders” – Anyway (high pitch, signaling a speaker moving to the next 

thought group) 

Practice in class p. 91 
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